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II. School-level Plan – Turnaround, Restart, Transformation, Innovation and Reform 
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Framework, Evidence-based and Early Learning Intervention 

A. Assessing the Needs of the School Systems, Structures, Policies, and Students 

The LEA/school must demonstrate a critical and honest assessment of structural/systems gaps and needs, as 
well as student achievement gaps and needs that are identified as the result of a systemic analysis process. This 
section must address each of the following elements: 
   

i. Use school data and descriptive language, to describe the school’s student population, and the unique 
needs of sub-groups (e.g.: underperforming sub-groups, students with disabilities, English language 
learners, students from households that are eligible for free or reduced lunch, first-generation college-
goers, and/or students traditionally underrepresented in college).   

 

East Fordham Academy for the Arts 10X459 (EFAA) is a middle school with an enrollment 

of 343 students across grades 6-8. The school population is comprised of 83% Hispanic, 13% 

Black, 3% Asian and Whites, 1% American Indian or Alaskan Native students.   Of the total 

school population, 24% are Students with Disabilities, 29% are English Language Learners 

and 14% of students live in temporary housing.  During SY 15-16 the percentage of 

discipline referrals level 3-5 was 74% (87 out of 117 referrals). 

 

The SY 15-16 attendance rate was 92%. In SY 15-16 the percent of students eligible for free 

or reduced lunch was 91%. 

 

On the 2014-15 state assessments, 92% of students performed below standards in ELA and 

98% performed below standards in Mathematics.  The preliminary results of the 2015-16 

state assessments in ELA suggests that 31% of the students scored at level 1 in ELA, while 

34% of students scored at Level 1 in math. 

 

The data described above evidences unique needs in both student academic performance as well 

as social and emotional growth and development.  The student academic performance 

demonstrates the following patterns and trends:  

 

 ELA - Students across all grades, need instructional support in using context clues to 

figure out the meaning of unfamiliar words (vocabulary development) and making 

inferences to obtain meaning (reading comprehension). 

 Math - Students across all grades, need additional support in math terms/vocabulary and 

how to break down and solve multi-step word problems. 

 

The student social behavioral data demonstrates the following patterns and trends  

 

 Students across all grades, need additional strategies to de-escalate situations, problem 

solve and self-monitor their behavior. 
 

We plan to cluster with the following schools: 10X363, 10X315, 10X382, 10X447, 10X386, 

10X037, 10X095 and 10X279 who share similarities in the needs evidenced by the primary SIG 

applicant school 10X459.   
 

ii. Describe the most recent systematic in-depth diagnostic review of the school conducted by the district, 
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and the school data used (e.g.: a Joint Intervention Team (JIT), Integrated Intervention Team (ITT), 
and/or related outside education experts) to determine its existing capacity, strengths, and needs.  If a 
Family and Community School Design pathway is selected within the Innovation and Reform Framework, 
also describe the community-wide needs assessment. 

 

10X459 underwent a NYCDOE Quality Review in 2014-15, which evidenced capacity, 

strengths and needs.  Additionally the School Quality Guide showed that in the area of Student 

Progress the school was APPROACHING target.  In the area of Student Achievement school 

was APPROACHING target.  In the area of School Environment the school was MEETING 

target and in Closing the Achievement Gap the school was NOT MEETING target.   

 

The Quality Review evidenced the following needs across the school: 

 More student engagement and less lecture-style teaching 

 Incorporate more higher order level questions to promote student thinking 

 Increased student writing across the content areas 

 
iii. Discuss evidence of community and family input in this review.  

 

The School Leadership Team (SLT) met to review the data, determine prioritized needs and 

provide input into this application and the chosen SIG model of Family and Community School 

Design in early July 2016. 
 

iv. Describe the results of this systematic school review, specifically the capacity, strengths, and needs to 
dramatically improve student achievement. 
 

Across the specific reviews the following patterns and trends were noted within the NYCDOE 

Framework for Great schools.   

  

Rigorous Instruction – Next Steps 

 Pedagogy needs to reflect a growing staff curricular capacity in terms of data-driven 

strategic planning to increase engagement level, offer a variety of 

formative/summative assessments and differentiate instruction tailored to students’ 

special needs, including ELLs and students with IEPs.  

 A vertically and horizontally coherent and systemic curriculum aligned to CCLS that 

utilizes Engage NY (English/Math).  

 A written and enacted curricula that incorporates CCLS tasks & Assessment in 

GRADES 6-8, as well as artifacts that offer evidence of student work that reflects 

growth over time on writing assignments embedded into the content curriculum.  

 Pedagogy that anchors its assessment evaluation and specific/targeted and actionable 

feedback through content-specific rubrics attached to a wide variety of performance 

based assessments so that the teachers and students can track growth in various 

proficiencies as curriculum adheres to the multiple intelligences of students.  
  
 
 
 
 

Supportive Environment  
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 Our school attendance has been consistent at 91% for the last three school years and we 

are meeting our target in the 2014-2015 metric value rating. We are approaching the 

city’s target of 93%.  

 School culture was rated at 80.9% which is approaching the target as measured in the 

2014-15 metric value rating.  

 According to the 2013-2014 NYC School Quality Snapshot, as noted on page 4, our 

school has succeeded in the following areas.  

 93% of parents are satisfied with the education that their child has received compared to 

the city average of 94%.  

 According to the 2013-2014 NYC School Quality Snapshot, as noted on page 4, our 

school has not succeeded in the following areas:  

 69% of our students feel safe in the hallways, bathrooms, locker rooms, and cafeteria 

compared to the city average of 77%.  

 According to the 2013-2014 New School Quality Review, as noted on Page 4, our 

school scored proficient in the following area:  

 Our school has structures in place for positive learning environment, inclusive culture, 

and student success. Our school exhibits aligned use of resources to support 

instructional goals that meet students’ needs. It applies a rigorous, engaging and 

coherent curricula aligned to the Common Core Learning Standards. Exhibits research 

based effective instruction that yields quality student work. And administers curricula- 

aligned assessment practices that inform instruction.  

 According to the 2013-2014 School Survey Report: 31% of parents participated in the 

survey. This percentage is below the city average participation rate of 53%. Our 

participation rate for parents dropped 12% from SY 2012-2013  

 As noted on page 6, 93% of students agree or strongly agree that the teachers in our 

school help them reflect on their strengths and learn areas that they can improve in  

 83% of our students, agree or strongly agree that there is a person or program that helps 

students resolve conflict  

 80% of students agree or strongly agree that the staff in our school help to keep them on 

track for college or career  

 61% of students agree or strongly agree that most students respect students who get 

good grades  

 50% of students agree or strongly agree that most students treat each other with respect  

 57% of students agree or strongly agree that most students treat adults with respect  

Based on the information and data collected above, our priority needs with regard to Supportive 

Environment area as follows:  

• Focus on increasing a safe learning environment and a positive learning 

environment school wide  

• Focus on increasing respect for students / peers/ adults across the school 

community  

• Focus on increasing the respect for students who are successful academically  

 Focus on increasing parent awareness of social/emotional support that is 

available for their child  

 

Collaborative Teachers  
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Strengths:  

 Teacher teams engage in structured collaborations around curricular and instructional 

decisions 

 Teachers have designed coherent curricula in all subjects which is aligned to the 

Common Core Learning Standards  

Next Steps:   

 Teachers need to develop a protocol to analyze student work  

 Teachers need to involve students in planning learning outcomes and help them self-

monitor their own learning. For example, students need to design questions and lead 

discussions. Students also need to design checklists and rubrics. 

 

Effective School Leadership  

Strengths to sustain and expand 

 School leaders have communicated and will continue to communicate the instructional 

social-emotional goals for 2016-2017.  

 School leaders have conducted walk-throughs and completed all the required 

observations, providing individual feedback to teachers  

 An additional counselor was hired to provide counseling to at-risk students.  

 School leaders have partnered with PowerTools to improve the school climate and 

culture through surveying staff, students, and parents, providing data, feedback and 

suggestions. PowerTools also facilitates a series of social action workshops with a 

consistent group of at-risk students. PowerTools supports teachers and school-aides with 

de-escalation of student conflict. 

 School leaders and teachers participate in structured collaborations and share in key 

curricular decisions which promote student learning and build teacher capacity 

 

Strong Family and Community ties  

Participation in the parent survey was low which resulted in a lack of input from the parents on 

educational decisions in the school community. After looking at the school’s data, we were able 

to see a correlation between low survey participation and student outcomes on state exams. 

Although we have increased our parent participation in the learning environment survey from 

17% to 43%, we still want to increase our parent participation to meet or exceed the city 

average.  

 

We have developed, and will continue to develop, opportunities for parents to strengthen their 

relationship with the school through workshops and meetings that address topics ranging from 

Pupil path and student academic expectations to the arts and field trips for students and parents. 

We are intending to use these activities to build bridges between parents and members of the 

school community in order to improve educational outcomes for students as demonstrated by 

improved scores on state exams. According to the 2013-2014 School Environment results, 93% 

of the parents are satisfied with the education that their child has received. The district and city 

average was 94%.  

 

In an effort to improve communication with parents and parent involvement, the principal has 

worked with the Parent Coordinator and teachers to set up a number of parent workshops 

scheduled throughout the year. In addition the parent coordinator works with mentors and 
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parent coordinators from other network schools and the network’s Youth Development 

specialist to improve parent and community involvement in the school.  

The school will start or continue to development a relationship with: The Morris Heights Health 

Clinic, PowerTools, Counseling In Schools, Doing Art Together, STEM Educators Academy 

and IDNYC. 
 

v. Discuss how the LEA/school will prioritize these identified needs to implement the SIG model and plan.   
 

In order to implement the Family and Community school design SIG model we will prioritize 

the evidenced needs through the following:  
 

The School Leadership Team (SLT) met to review the data and determine prioritized needs and 

provide input within this application. 10X459 identified the following areas to focus on:  

 Building upon the work of teacher teams using an inquiry approach so that instructional 

strategies are targeted and monitored for increased achievement of all students 

 Deepening the school’s commitment to provide multiple entries for students and 

instructional strategies that ensure appropriately challenging and rigorous learning 

opportunities that promote high achievement for all 

 Continuing to strengthen student and parent social and emotional growth through 

programs that foster advocacy, self-esteem and effective crisis management skills. 

 EFAA shares a campus with 10X363, and collaborates extensively with this renewal 

school that is now a school in good standing. The District in consort with school 

leadership, recommends 10X459 deepen its collaboration with 10X363 so that the 

school replicates some of their successful strategies, systems and structures that support 

student social emotional well-being, including the partnering with the same CBO, 

Wediko. Expanding the partnership with Wediko would solidify the building campus as 

a community hub to meet the needs of its members.  

 Expanding the program offerings to include the full range of arts, particularly theatre. 
 

The cluster approach will also help to prioritize the needs identified in the SIG plan by 

providing additional resources to these schools: 10X363, 10X315, 10X382, 10X447, 10X386, 

10X037, 10X095 and 10X279. 

 

 
B. School Model and Rationale   

The LEA/school must propose a SIG plan as a plausible solution to the challenges and needs previously 
identified. This section must address each of the following elements: 
 

i. Describe the rationale for the selected model (Turnaround, Restart, Transformation, Innovation and 
Reform Framework, Evidence-based, or Early Learning Intervention).  The rationale should reference the 
identified needs, student population, core challenges, and school capacity and strengths discussed in 
Section A. 

ii. Refer to the description of the model on pages 5-9 and describe the research-based key design elements 
and other unique characteristics that will comprise this model.  

 

We have chosen the, Innovation and Reform Framework: Family and Community School 

Design SIG model which will support the needs of our school and community.   This SIG 

model will allow for an integrated focus on academics, a positive and supportive learning 
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environment, and a range of school-based and school-linked programs and will allow us to 

build upon work that is already under way.   

 

As evidenced in Part A. Assessing the Needs of the School Systems, Structures, Policies, and 

Students, the following needs, core challenges, student populations and strengths and capacity 

support the rationale in choosing the Innovation and Reform Framework: Family and 

Community School Design.   School based needs are assessed utilizing the Framework for 

Great schools and shown below.   

  

Rigorous Instruction 

 Provide students with a rich and challenging curriculum which is fully aligned to the 

Common Core Learning Standards across all content areas and the Arts (theater, music, 

dance, visual arts). 

 

Supportive Environment  

 Provide students with a safe and secure environment where teaching and learning can 

take place at a high level on a daily basis. 

 Provide students with the social-emotional support and the emotional intelligence 

training they need to succeed in school and life. 

 Add Advisory to further foster relationships between students and school staff. 

 

Collaborative Teachers  

 Provide teachers with targeted professional development in lesson planning, lesson 

delivery, assessment systems, data analysis, social-emotional development, emotional 

intelligence and adolescent developmental stages.  

 

Effective School Leadership  

 Provide principals with targeted professional development to enhance leadership 

competencies and the teacher evaluation cycle. 

 

Strong Family and Community ties  

 Provide the school with the connectivity between internal and external partners to 

maximize the resources to all stakeholders. 

  

The SIG Innovation and Reform framework: Family and Community School Design, will 

support our school’s needs through the partnerships with our Community Based Organization 

WEDIKO, who will provide access to critical programs and services like mental health care, 

mentoring, expanded learning programs, adult education, and other services.  The CBO and 

other professional development partnerships and staff will enable a strong focus on student’s 

social/emotional and academic development.  The SIG will be leveraged to support the 

schools in the following ways: 

 Social-emotional support for students 

 After school programming 

 Extended Learning Time-academic support, enrichment activities through the Arts 

 Restorative Justice 

 Supports for families (ENL classes, restorative justice) 
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We have decided to utilize the cluster approach with the following schools: 10X363, 10X315, 

10X382, 10X447, 10X386, 10X037, 10X095 and 10X279. This approach will allow for a 

coordinated approach towards school-based support.  The similarities articulated in Part A 

reflect a need for support in the following areas – Learner Centered Initiative – LCI training to 

provide teachers with professional development support in planning and delivering ELA 

instruction as well as support in assessing the effectiveness of the instruction.  And 

Metamorphosis training to provide similar supports in the mathematics classrooms. 

 
iii. Describe the process by which this model was chosen, including how the school staff, leadership, labor 

unions, families, and community stakeholders were engaged in both the design and the decision-making 
processes.  

 

The major stakeholders in the school were consulted throughout the grant writing process, 

particularly the principal, UFT representatives, CBO, parents and the Parent Coordinator. The 

SLT was instrumental in creating the School Comprehensive Education Plan which is reflective 

of the SIG Innovation model rationale and plan. All stakeholders agree that the school-

community model is one that will “renew” the School Community. They are all committed to 

working collaboratively as they strive to provide all students a high quality education to get 

them ready for college, careers and independent living. 
 

 

 
C. Determining Goals and Objectives 

The LEA/school must determine and present broad goals directly aligned to the in-depth diagnostic review and 
model selection, as well as specific objectives that have been developed to guide key strategies in a time-specific 
and measurable manner.  This section should demonstrate effort on the part of the LEA/school to backward plan 
key components of school turnaround specific to the school and must address each of the following elements: 
   

i. Identify, describe and present at least one goal and corresponding objective(s) directly related to 
academic achievement in the area of English language arts (ELA).   Provide the means by which the 
objective(s) will be assessed. For all schools having primary-grade students, one objective must discuss 
how all children will be able to read at grade level by age 8. 

 

Throughout the grant implementation period we will focus on the following goal in ELA: 

 

 Continuously increase the percentage of students reading at or above grade level and 

writing ability across all content areas to meet or exceed all grade level Common Core 

Learning Standards. 

 

We will leverage the following objectives in ELA within the Framework for Great Schools to 

support progress towards realizing this goal.   

 

Applicable Objectives Across The Framework for Great Schools 

 

Rigorous Instruction:  Students will meet or exceed grade level expectations by working with 

their peers as well as teachers and staff who extend their thinking by asking challenging 

questions and engaging them in tasks with real world applications. 
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Supportive Environment:  provide students with a safe and secure environment in which they 

work with their peers and teachers on challenging tasks, free of external distractions.  

 

Collaborative Teachers:  provide teachers with a collegial and collaborative environment in 

which they can analyze student work, multiple data points, lead inter-visitations and plan next 

instructional steps to increase student achievement.  

 

Effective School Leadership:  provide the Principal (and other school leaders) with additional 

support to serve as an instructional leader(s) and keep the teachers and staff on the path to 

improve student achievement. 

 

In order to assess implementation towards meeting this objective, we will use these data points 

with support of our partnership with Harvard DataWise to monitor progress. 

 Running records 

 IReady 

 Pre and post tests 

 End of unit performance tasks 

 Review of student work 

 

ii. Identify and present at least one goal and corresponding objective(s) directly related to 

academic achievement in the area of mathematics. Provide the means by which the 

objective(s) will be assessed. 

 

 Throughout the grant implementation period we will focus on the following goal in Math:   

 

 Continuously increase the percentage of students doing meeting or exceeding grade 

level Common Core Learning Standards. 

 

We will leverage the following objectives in math within the Framework for Great Schools to 

support progress towards realizing this goal. 

 

Applicable Objectives Across The Framework for Great Schools 

 

Rigorous Instruction:  Students will meet or exceed grade level expectations by working with 

their peers as well as teachers and staff who extend their thinking by asking challenging 

questions and engaging them in tasks with real world applications. 

 

Supportive Environment:  provide students with a safe and secure environment in which they 

work with their peers and teachers on challenging tasks, free of external distractions.  

 

Collaborative Teachers:  provide teachers with a collegial and collaborative environment in 

which they can analyze student work, multiple data points, lead inter-visitations and plan next 

instructional steps to increase student achievement.  

 

Effective School Leadership:  provide the Principal (and other school leaders) with additional 
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support to serve as an instructional leader(s) and keep the teachers and staff on the path to 

improve student achievement. 

 

In order to assess implementation towards meeting this objective, we will use these data points 

with support of our partnership with Harvard DataWise to monitor progress. 

 

 IReady 

 Pre and post tests 

 End of unit performance tasks 

 Review of student work 
 

iii. As applicable, identify and present additional goal(s) and corresponding objective(s) directly aligned and 
specific to the needs assessment of the school and the school improvement model selected.  Provide the 
means by which the objective(s) will be assessed. 
 

Through the redesign process of becoming a family and community school, we will focus on 

the following social and emotional goal supported by our Community Based Organization, 

Wediko: 

 

 Students will gain a deeper understanding of self and others and use this understanding 

to adjust their behavior appropriately, laying the ground work for them to become 

responsible and productive citizens in the world. 

 

We will leverage the following objectives in social-emotional development within the 

Framework for Great Schools to support progress towards realizing this goal.   

 

Supportive Environment:  provide students with the social and emotional support necessary to 

understand their adolescent development and help them adjust to the changes to help them 

succeed in middle school, high school and life. 

 

Collaborative Teachers, Effective School Leadership, Family and Community Ties:  Every 

adult stakeholder, will continue learn about adolescent development and support all students as 

they progress through the stages. 

 

In order to assess implementation towards meeting this objective, we will use these data points 

with support of our partnership with Harvard DataWise to monitor progress. 

 

 Decrease in OORS incidents 

 Decrease in student suspensions 

 Decrease in referrals to school counselors 

 Decrease in student to student conflict 

 Increase in student awareness on how to self-regulate 
 

iv. Complete the School-level Baseline Data and Target-Setting Chart (Attachment B).   
 
For the purposes of this RFP, goals are intended to be broad and to guide the formation of (more specific) 
objectives.  An objective is a statement of intended outcomes that is clear, focused, measurable, and achievable 
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in a specified time frame.  In addition, it should be noted that more than one objective may apply to a given 
goal.  
 

 
D. School Leadership  

The LEA/school must have the mechanisms in place to replace the existing principal, if applicable based on the 
selected model, and select/assign a new school principal, and supporting leaders that possess the strengths and 
capacity to drive the successful implementation of the SIG Plan. (While the replacement of the principal is not a 
requirement of all models, the LEA and EPO/EMO should have the mechanism to replace the existing principal if 
through a screening process by the LEA/EPO/EMO, principal replacement is determined to be the best approach 
to ensuring school and student success.) The LEA must provide a clear rationale and supporting evidence that 
the principal identified is likely to be successful in effectively implementing the SIG plan and model. This section 
must address each of the following elements: 

 
i. Identify and describe the specific characteristics and core competencies of the school principal that are 

necessary to meet the needs of the school, produce dramatic gains in student achievement, and 
implement the selected SIG model. Please refer to, “Competencies for Determining Priority School 
Leaders” which may be found at: 
http://www.p12.nysed.gov/turnaround/CompetenciesforDeterminingPrioritySchoolLeaders.html.  

 

Principals are rated utilizing the Principal Practice Observation Tool.  This tool enables 

reviewers to gather evidence aligned with the Quality Review rubric which exemplifies the core 

competencies of the school leader necessary to meet the needs of the school.  The following 

quality review indicators are included in the principal practice observation tool; 1.1, 1.2, 1.3, 

1.4, 2.2, 3.1, 3.4 and 5.1.  These quality review indicators are most closely aligned with specific 

competencies for determining priority school leaders evidenced below in the chart.   The 

competencies aligned to the Quality Review indicators below are necessary to meet the needs of 

the school, produce dramatic gains in student achievement and implement the SIG model.   

 

Quality Review Indicator from 

the Principal Practice 

Observation Tool  

Competencies for Determining Priority School 

Leaders  

1.1 Ensure engaging, rigorous, and 

coherent curricula in all subjects, 

accessible for a variety of learners 

and aligned to Common Core 

Learning Standards and/or content 

standards; 

*Demonstrates the expertise to identify and support 

necessary adaptations to make curriculum, 

programming, and instruction fully accessible to groups 

such as English language learners and students with 

disabilities in order to positively impact their 

educational outcomes.  

 

*Has a clear vision to ensure that all teachers fully 

implement high quality, deeply rigorous curriculum 

aligned fully to the Common Core Learning Standards. 

1.2 Develop teacher pedagogy 

from a coherent set of beliefs 

about how students learn best that 

is informed by the instructional 

shifts and Danielson Framework 

for Teaching , aligned to the 

*Demonstrates the ability to identify effective teaching 

and learning, and the ability to convey to staff the 

impact of effective teaching and learning to the change 

process. 

http://www.p12.nysed.gov/turnaround/CompetenciesforDeterminingPrioritySchoolLeaders.html
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curricula, engaging, and meets the 

needs of all learners so that all 

students produce meaningful 

work; 

1.3 Make strategic organizational 

decisions to support the school’s 

instructional goals and meet 

student learning needs, as 

evidenced by meaningful student 

work products; 

*Develops cohesive improvement plans in collaboration 

with key stakeholders, informed by a theory of action, 

current data, and evidence of best practice. 

1.4 Maintain a culture of mutual 

trust and positive attitudes that 

supports the academic and 

personal growth of students and 

adults; 

*Understands the need for staff, parents, caregivers and 

community to be involved in the life of the school as 

participants with voice and input. 

 

*Demonstrates expertise in providing social-emotional 

supports for all students. 

2.2 Align assessments to curricula, 

use on-going assessment and 

grading practices, and analyze 

information on student learning 

outcomes to adjust instructional 

decisions at the team and 

classroom levels; 

*Develops and shares a clear vision to ensure that all 

students, including high needs students, have access to 

resources and supports necessary to put them on the 

path for college and career readiness 

3.1 Establish a coherent vision of 

school improvement that is 

reflected in a short list of focused, 

data-based goals that are tracked 

for progress and are understood 

and supported by the entire school 

community;   

*Develops, in a collaborative manner, measurable goals 

connected to student outcomes, and develops systems 

and structures to monitor progress toward those goals. 

3.4 Establish a culture for learning 

that communicates high 

expectations to staff, students, and 

families, and provide supports to 

achieve those expectations; 

*Creates opportunities for meaningful dialogue with 

educators, students and families. Uses these 

opportunities to enhance reciprocal communication, to 

strengthen partnerships, and to achieve identified goals. 

4.1 Observe teachers using the 

Danielson Framework for 

Teaching along with the analysis 

of learning outcomes to elevate 

school-wide instructional practices 

and implement strategies that 

promote professional growth and 

reflection; 

*Demonstrates the expertise to make frequent 

observations and provide actionable evidence-based 

feedback to teachers in ways that ensure that instruction 

is constantly improving in its alignment to the Common 

Core. 

4.2 Engage in structured 

professional collaborations on 

teams using an inquiry approach 

*Demonstrates the expertise to create differentiated 

professional development opportunities that support 

teachers’ improvement, including those that are new to 
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that promotes shared leadership 

and focuses on improved student 

learning;  and  

 

the field. 

5.1 Evaluate the quality of school-

level decisions, making 

adjustments as needed to increase 

the coherence of policies and 

practices across the school, with 

particular attention to the CCLS.   

*Demonstrates the expertise to implement a whole 

school strategy for data driven instruction, based on 

analysis of periodic common assessments or 

performance tasks, and supported by appropriate 

professional development in a way that ensures that 

teachers successfully utilize data to make instructional 

decisions.  

 

*Incorporates data in the development of school policies 

and procedures, and uses data to monitor progress, to 

make adjustments when progress is not being made, and 

to determine success. 

 

*Implements a system for regularly self-assessing and 

adjusting strategic improvement plans 
 
  

ii. Provide the school principal’s name and a short biography which includes an explanation of the 
leadership pipeline from which s/he came, the rationale for the selection in this particular school, and 
how this principal’s capabilities are aligned to the selected SIG model. In addition, provide an up-to-date 
resume and track record of success in leading the improvement of low-performing schools; OR 

iii. If the specific person who will serve in this position is not yet known, describe the action steps necessary 
to put leadership in place, and identify the formal LEA/school mechanisms that enable this personnel 
action. The principal selected to lead the school must be in place within 30 days of receipt of preliminary 
award letter, to ensure sufficient time to lead summer activities in preparation for the beginning of the 
school year.  Identify any barriers or obstacles to accomplishing these tasks, as well as strategies for 
overcoming them. Note: If the principal selected to lead the school is not in place within 30 days of 
receipt of the preliminary award letter, or does not meet the quality standards set forth in this 
application, the SIG will be suspended immediately and the LEA will be at risk of having the grant 
terminated. 

 

Francisco De La Cruz took over the role of principal for 10X459 in the spring of 2015.  Prior to 

working in MS 459, he served as an Assistant Principal for 11 years in Community School 

12X102. During this time, he supervised all grades and coordinated all city and state 

assessments. Before becoming a supervisor, he worked as a paraprofessional, teacher and staff 

developer for 13 years at Public School 08X130. 

 

Since arriving at the East Fordham Academy for the Arts, he is changing the school's climate 

that is resulting in a safe environment conducive to learning as well as building a partnership 

and collaboration with the other campus school 10X363. The principal and a team of teachers 

have attended workshops around the full implementation of Positive Behavior Intervention 

Systems (PBIS) and have simplified the PBIS rubric descriptors to ensure students and families 

truly understand the expected behaviors. The school leader has focused on developing systems 

and structures to support student social emotional well-being and networks with the principal of 
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the second school on campus to ensure both schools are disseminating the same message around 

student behavior expectations. To honor student voice, the principal has created a student 

government with a community council structure and council members are responsible for 

designing assemblies and meet with the principal on a monthly basis.  

 

The new school leader has clearly communicated high expectations to all stakeholders. The 

principal articulates his vision and expectations on a daily basis, writes to staff sharing the 

school’s instructional focus on a weekly basis, and shares expectations via the staff handbook, 

monthly calendar and Professional Learning Cycles. Ongoing cycles of observation of teacher 

practice inform teachers of the expectations for their practice.  Families are informed of the 

school’s expectations via flyers, Parent engagement Tuesday, school messenger, family events 

and Parent Coordinator outreach. The principal has also established a Parent Library and a 

family welcome center that serves to keep families abreast of the school expectations. Clear and 

high expectations for students are established during community council circle sessions, PBIS 

and a Campus Newsletter. Celebrations honoring students' exemplary personal and academic 

behaviors serve to reiterate behavioral expectations. 

 

However, at this point, the school remains on the New York State's Persistently Dangerous List 

(Anticipated Removal August 2016) and while the school leader has made strides in this area, 

the work to ensure a safe climate continues with the need to: 

* Further strengthen the implementation of PBIS by engaging students in the decision making 

process whereby students identify the school's expected academic and personal behaviors and 

systems of rewards. 

* Deepen the collaboration with 10x363, the school's campus sister school so the school 

replicates some of the successful strategies, systems and structures that support student social 

emotional well-being. 

* Share CBO Wediko cost and services with campus school 10x363 to build community hub. 
 

iv. Provide the specific job description and duties, aligned to the needs of the school, of the following 
supporting leadership positions; 1) assistant principal/s who will serve in the building; 2) School 
Implementation Manager (SIM), if the school is utilizing one. 

 

The Assistant Principal (A.P.) has the responsibility of supporting the Principal in various 

leadership responsibilities including realizing the school’s vision - Where Arts and Academics 

Meet Excellence.  These responsibilities allow for the school to run in an organized and 

successful manner.   

 

The A.P. is responsible for the: 

 Improvement of instruction and school programs. To assist the principal in 

implementing instructional programs and to oversee specific departments as 

directed by the principal. Oversee testing coordination and implement best 

practices in scheduling and accommodating the needs of various students within 

the school program. 

 Achievement of effectiveness in overall administration. To assist the principal in 

creating protocols and structures to ensure organizational fluidity and 

accountability. To follow up and report to the principal in all aspects of 

administration and to communicate effectively among all sub-departments to 
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ensure cohesion in the organization.  

 Organization of effective staff development and implementation of initiatives. To 

ensure that all staff development is occurring with purpose and effective 

translation to best classroom practices. To work with leaders within the school to 

communicate best practices and to ensure their involvement in unrolling of new 

initiatives.  

 Improvement of overall use of data for instructional enhancement. To assist the 

principal in disaggregating data to understand trends and to improve the overall 

instruction in the school through purposeful decision-making.  
 

The School Implementation Manager (SIM) serves as the project manager ensuring that schools 

receive appropriate guidance, technical assistance, and coaching in order to improve outcomes 

for students and pedagogical practices through implementation of the identified intervention 

model. The SIM is responsible for managing the accountability structures put in place to assure 

ongoing monitoring and intervention in schools undertaking the intervention models, and are 

responsible for meeting federal and state reporting requirements related to schools’ interim and 

summative performance. The SIM provides direct targeted support for all the schools in their 

caseload. The SIM’s job description addresses areas of the Framework for Great schools. The 

SIM is responsible for providing both on-site as well as off-site targeted support for their 

caseload of schools. The SIM is on-site in each school at least twice per month. Additional 

visits support crafting quarterly progress reports, budget, annual renewals, budget, and SED site 

visits. See the expanded framework areas below: 

 

Rigorous Instruction – SIMs support and monitor the whole school reform model articulated in 

the schools approved plan. This support is both on and off site.  They engage in any of the 

following with building leadership: classroom observations, observe expanded learning time 

(ELT) program(s), cabinet & partnership meetings, curriculum review, teacher team/inquiry 

team meetings, learning walks, data analysis, as well as leadership level conversations 

developing next steps at the school level. 

 

Supportive Environment - SIMs work alongside of school leadership to identify supports 

needed, and help to facilitate social/emotional partnerships for students and the community.   

 

Collaborative Teachers - SIMs work with leadership to monitor and identify needed supports 

for teachers. SIMs engage with building leadership in learning walks, where they observe 

teachers utilizing the Danielson framework. SIMs attend/participate in teacher team meetings as 

well as PD provided by partnership. 

 

Effective School Leadership - SIMs support leadership in monitoring the implementation of the 

SIG plan, analyzing formative/summative data around the leading/lagging indicators as well as 

provide support with budget.  SIMs work alongside of building leadership to monitor the SIG 

plan and meet with partnerships to ensure that the needs of the school are being met with the 

provided services. In addition, on an annual basis SIMs work in concert with the RSCEP 

development process and review feedback provided through the QR and IIT reports with each 

school on their caseload. 
 

v. Describe and discuss the school’s current supporting leadership profile in terms of quality, effectiveness, 
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and appropriateness to the model proposed and needs of the students. Identify specific individuals who 
will remain in supporting leadership positions from the previous administration and discuss the 
strategies employed by the new school principal and the LEA/school to ensure buy-in and support from 
the entire leadership team.  Identify any barriers or obstacles to obtaining leadership buy-in or support 
as well as strategies for overcoming them.  

 

Currently, our school has the following supporting leadership positions: 

 Assistant Principals-Knowledge of Advance, formative/summative assessments, DDI, 

special education. 

 Staff Developer-Knowledge in curriculum design, lesson planning, professional 

development, best practices in literacy development. 

 School Counselors-Knowledge of effective counseling strategies, adolescent 

development, social-emotional support, bullying, restorative justice, Respect for All. 

 Family Worker/Parent Coordinator-Knowledge of community needs and community 

resources. 

 

The following strategies will be employed to ensure buy-in and support from the entire 

leadership team: 

 

 All stakeholders will receive an overview of the school improvement plan, with special 

emphasis on the short term and long term benefits of the grant (September 2016). 

 All stakeholders will be supported through the change cycle (ongoing). 

 

 
E. Instructional Staff 

The LEA/school must have the mechanisms in place to assign the instructional staff to the school that have the 
strengths and capacity necessary to meet the needs of the school and its students.*  This section must address 
each of the following elements: 

 
i. Identify the total number of instructional staff in the building, and the number of staff identified as 

highly effective, effective, developing and ineffective (HEDI) based on the school’s approved APPR 
system. 
 

The total number of instructional staff in the building is 23. The chart below shows the 

breakdown by HEDI rating.   

  

HEDI Rating Number of Staff 

Highly Effective  3 

Effective  16 

Developing  3 

Ineffective  1 
 

ii. Describe and discuss the current school-specific staffing picture in terms of quality, effectiveness, and 
appropriateness to the needs of students in this school and the selected SIG model. In addition, describe 
the specific quantitative and qualitative change that is needed in this school’s staffing between the time 
of application and the start-up of model implementation, and throughout the implementation period of 
the grant. 
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Year over year analysis of the HEDI ratings and qualitative information from the teacher 

observation reports identify the following areas of need:  

 Component 1e: Designing Coherent Instruction 

 Component 3b: Using Questioning and Discussion Techniques 

 Component 3c: Engaging Students in Learning 

 Component 3d: Using Assessment in Instruction 

 

Based upon the needs evidenced above, we feel that the following staffing changes are needed 

between the time of the application and start-up of the model and during the grant period: 

 Developing a plan for the one ineffective and three developing teachers 

 Double blocks of instruction will be added to the schedule in ELA, math and science 

 Advisory will be added to the schedule two times per week 

 

The SIG model: family and community design will support the needs articulated by providing 

teachers with the following pedagogical supports: 

 Lesson planning 

 Differentiated instruction 

 Lesson delivery 

 Assessment of student learning 

 Targeted, academic intervention 

 Data analysis 

 Emotional intelligence 

 Social-emotional support 

 

The school will be utilizing a UFT Teacher Center Field Liaison. The UFT Teacher Center 

Field Liaison is a highly qualified and experienced teacher who will work in participating 

schools with Master/Peer Collaborative and Model Teachers and school-based site staff to 

design customized professional development that supports the individual needs of the school. In 

addition, the liaison will provide intensive, ongoing, job-embedded professional development, 

including one-on-one coaching, in-classroom support and coaching, demonstration lessons, co-

teaching, classroom learning labs, study groups and work sessions, to impact student 

achievement. Supports will also be provided to assist administrators and teachers in collecting, 

analyzing and interpreting data for purposeful grouping and making instructional decisions. In 

conjunction will instructional leads, the liaison will ensure that data is used to facilitate the 

creation of action plans for data-driven professional development, learning laboratories and 

study groups. Finally, supports will also include how to integrate instructional technology into 

teaching and learning. 

 
iii. For each key instructional staff to be employed at the start of model implementation identify and 

describe the characteristics and core competencies necessary to meet the needs of its students and the 
selected SIG model. 

 

We believe that the core competencies and characteristics needed to meet the needs of the 

students, in addition to a firm understanding the four domains of the Danielson Framework, are:  

 

• Highly conscientious and resourceful. 
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• Ability to develop trusting and respectful classroom atmospheres  

• Fosters trusting and respectful relationships with parents 

• Lifelong learner 

• Provides a well-planned, organized classroom environment  

• Challenges students to go beyond just giving their opinions and probes for the whys 

• Models respect by speaking the language of respect in interactions with students 

• Takes students’ thoughts and feelings seriously 

• Builds rapport with students that makes it easier for them to talk about problems,  

• Consistent use of rules supports effective instruction and learning.    
 

iv. Describe the process and identify the formal LEA/school mechanisms that enable all instructional staff to 
be screened, selected, retained, transferred, and/or recruited. Identify any barriers or obstacles to 
assigning the appropriate staff as required by the model and new school design, as well as strategies for 
overcoming them. Include in the description how the school recruits and develops a more diverse 
workforce aligned to its student population.    

 

A citywide “open market” staff hiring and transfer system is available every year from spring 

through summer that principals may use to identify school pedagogical staff seeking transfers as 

well as those who wish to apply to specific vacancies or schools. Principals are thus able to 

recruit, screen, and select instructional staff new to their schools based on need. While 

principals have discretion over the schools’ budget and staffing decisions, one barrier that 

schools may face are hiring restrictions set by the district for certain subject areas, grade levels, 

and titles or licenses. Exceptions are given in certain cases based on critical needs such as for 

high-need subject areas. Human resource directors on budgeting, recruiting and hiring 

procedures also support schools. In addition, all principals have access to an online human 

resources portal for up-to-date data and activities related to talent management. Similarly, 

resources are available to instructional staff on recruitment fairs, workshops, school vacancies, 

transfer options, as well as professional development, citywide award programs, and leadership 

opportunities to promote staff retention. 

* 
*This standard and the actions that accompany it are required regardless of the model chosen. If the Turnaround model is chosen for the 
Priority School in this application, responses to this section should be planned/proposed in the context of the requirements for that model, 
retaining no more than 50% of existing instructional staff. A new school staff meeting the Turnaround requirement must be in place within 30 
days of receipt of preliminary award letter. If Turnaround staffing requirements are not met within 30 days of receipt of preliminary award 
letter SIG funding will be immediately suspended and the LEA will be at risk of having the grant terminated.  

 

 

 
F.  Partnerships 

The LEA/school must be able to establish effective partnerships for areas where the LEA/school lacks specific 
capacity on their own to deliver. The external partnership/s may vary in terms of role and relationship to the 
governance of the school. For example the type and nature of educational partner may range from a community-
based organization providing wrap-around services with no formal governance functions to an Education 
Management Organization (EMO) that has a direct role in governing the school. In either case, the partnerships 
articulated in this section should be those that are critical to the successful implementation of the school. 
LEA/schools are encouraged to have a few targeted and purposeful partnerships with shared goals, rather than a 
large variety of disconnected partner groups/services with multiple goals. This section must address each of the 
following elements: 
 

i. Identify by name, the partner organizations that will provide services critical to the implementation of 
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the SIG model. Provide the rationale for the selection of each partner. Explain the role each will play in 
the implementation of the new school design.*  

 

To support implementation of this Community Schools model, the school will be matched to an 

effective community-based organization and a full-time in-school Community School 

Coordinator. The process outlined below describes the steps that must be taken to confirm a 

new school-Community Based Organization (CBO) partnership in a Community School, which 

will happen this fall.  

 
Step 1: School identifies potential lead CBOs that could be a good match for their school. This 

may include a CBO that currently works in the school through an existing partnership.  

 

Step 2: School reaches out to potential lead CBOs to schedule a formal interview. The 

interview team must include the principal and School Leadership Team, and may also include 

other key stakeholders. 

 

Step 3: Each member of the interview team that is present for the formal interview completes 

the CBO rating sheet. See attached for sample CBO rating sheet.  

 

Step 4: The ratings from the team are summarized in one CBO rating sheet, which is emailed 

back to Office of Community Schools (OCS). 

 

Step 5: Once OCS receives the completed summary rating sheets for all CBO interviews 

conducted, OCS reviews, complies scores and communicates back to the school which lead 

CBO has been matched to the school. This information is also communicated by OCS to the 

new lead CBO. 
 

Through the SIG plan, we would like to partner with the following organizations to provide 

supplemental resources in order to address the needs articulated in the needs assessment, Part A 

and realize our goals and objectives.  Our school will establish multiple partnerships to ensure 

there is an intense and strategic focus on improving community services, academic 

interventions, teacher support and development and, thus, student performance.   

 

Partner Organization  Rationale  Role/Services to support the 

school redesign  

WEDIKO The school was identified as 

Persistently Dangerous due 

to a high VADIR index. 

The partner will provide 

students with de-escalation 

strategies and other necessary 

skills to handle conflict and 

self-regulate. 

LEARNER-CENTER 

INITIATIVES 

The school has four teachers 

which were rated Ineffective 

or Developing and five 

teachers which were 

marginally effective. 

The partner will provide 

teachers with individualized 

professional development 

support in planning and 

delivering ELA instruction as 

well as support in assessing 
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the effective of the 

instruction.  We plan to 

cluster with the following 

schools 10X363, 10X315, 

10X382, 10X447, 10X386, 

10X037, 10X095 and 

10X279 who share 

similarities in the needs 

evidenced for this service   

METAMORPHOSIS The school was identified as 

a Priority school for math 

(less than 5% of the students 

performed at or above grade 

level on the state tests. 

The partner will provide 

teachers with individualized 

professional development 

support in planning and 

delivering math instruction as 

well as support in assessing 

the effectiveness of the 

instruction and how to use 

student data to adjust 

curriculum and better meet 

the needs of our students.  

We plan to cluster with the 

following schools 10X363, 

10X315, 10X382, 10X447, 

10X386, 10X037, 10X095 

and 10X279 who share 

similarities in the needs 

evidenced for this service   

DATA WISE (HARVARD) The school has an increasing 

number of multiple data 

points that require our staff to 

be better able to understand, 

manage and harness to 

improve instruction. 

The partner will help the 

school use an 8-step process 

for analyzing and using data 

to improve instruction. 

LINCOLN CENTER 

RESIDENCY, 

BROADWAY JR, DOING 

ART TOGETHER & 

HIRING A FULL TIME 

THEATER TEACHER 

The school has a full-time 

teachers for: music, dance 

and the visual arts.  A full 

time Dance Theatre teacher 

will make us a complete Arts 

School.  Partnerships will 

integrate Arts into the 

curriculum and strengthen 

home-family partnership. 

The theater teacher will 

complete the school’s Arts 

offerings and coordinate the 

school’s Arts education 

program.  Partner groups will 

provide professional artists in 

residence to raise the level of 

our arts offerings and offer 

family/student workshops. 

YALE SEL TRAINING The school was identified as 

Persistently Dangerous due 

to a high VADIR index. 

The partner will provide 

teachers with tools to support 

students exhibiting 

challenging behaviors in the 
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classroom, reducing incidents 

and improving classroom 

environments and student 

learning.   This training will 

be provided through 

partnership with SIG 7 

cluster School 10X390 
 
 

ii. Complete the Evidence of Partner Effectiveness Chart (Attachment C). Each partner selected should have 
a proven track-record of success in implementing school turnaround strategies that result in measured 
and timely successes with respect to the school's needs and selected SIG model 

iii. While some partners may be funded by other sources, for those funded by SIG clearly describe how the 
LEA/school will hold the partner accountable for its performance.  

 

The process of partnership accountability and evaluation will be managed in the following 

manner: All partners will become part of the principal’s cabinet and will provide updated logs 

to the school detailing supports/activities/events provided; additionally each partner will be 

strategically linked to specific or groups of school data points aligned with the services which 

they provide.  This twofold approach allows for both a qualitative and quantitative methodology 

of assessing partnership performance.   The chart below details the quantitative methodology 

further.   
 

Partner Organization  Data Point(s): Formative or Summative Frequency of assessment  

WEDIKO -OORS incidences 

-Discipline referrals 

Bi-monthly  

LEARNER-CENTERED 

INITIATIVES 

-Class walkthroughs 

-Class inter-visitations 

-Teacher observations 

Monthly 

METAMORPHOSIS -Class walkthroughs 

-Class inter-visitations 

-Teacher observations 

Monthly 

DATA WISE (HARVARD) - Inquiry Team meeting 

minutes 

-Advance ratings for 

Danielson 3D: Using 

Assessment in Instruction 

Monthly 

LINCOLN CENTER 

RESIDENCY, 

BROADWAY JR., FULL 

TIME THEATER 

TEACHER 

-OORS incidences 

-Discipline referrals 

-Student participation in Arts 

activities 

Bi-monthly 

YALE SEL TRAINING -Class walkthroughs 

-Class inter-visitations 

-Teacher observations 

-OORS incidences 

-Discipline referrals 

Monthly 
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*If the model chosen for this school is either Restart or Innovation and Reform Framework, the LEA must provide in this application a 
Memorandum of Understanding, signed by both parties, which identifies joint-agreement and the scope of services of the EPO/EMO and the 
broad achievement outcomes for the school. The LEA/school must be able to establish effective partnerships to address areas where the 
school lacks the capacity to improve. The external partnership/s may vary in terms of role and relationship to the governance of the school. If 
the model chosen for this school is Restart, the fully executed EMO-district contract, signed by both parties, in full accordance with Education 
Law 211-e must be received by NYSED within 30 days of receipt of the preliminary award letter. If the fully executed EMO-district contract is 
not in full accordance with Education Law 211-e, submitted and in place by the date identified, the LEA will be at risk of having the grant 
terminated. If the model chosen for this school is Innovation and Reform Framework, the fully executed EPO-district contract, signed by both 
parties, must be received by NYSED within 30 days of receipt of the preliminary award letter.  

 

 
G. Organizational Plan  

The LEA/school must provide a sound plan for how the school will operate, beginning with its governance and 
management. It should present a clear picture of the school’s operating priorities, delegation of responsibilities, 
and relationships with key stakeholders. This section must address each of the following elements: 

 
i. Submit a school organizational chart (or charts) identifying the management and team structures, and 

lines of reporting. (If a Restart model is being proposed, be sure to include the specific role of the EMO 
in governance and decision making that is compliant with education law).  

 
ii. Describe how the structures function in day-to-day operations (e.g., the type, nature, and frequency of 

interaction, data-sources used to drive discussion and decision making, manner in which the results of 
interactions are communicated and acted upon, etc.).  

 

The attached organizational chart articulates the management and teaming structures with their 

respective lines of reporting.  Day to day functions are managed through cabinet and team level 

interactions.   Multiple leading and lagging data sources are used to drive conversations 

utilizing the Framework for Great Schools in the areas of rigorous instruction, supportive 

environment, collaborative teachers, effective school leadership and family and community ties.   

Each teaming structure is further articulated below.   

 

Cabinet  

The cabinet is comprised of the following members: Principal, Assistant Principals, CBO, Staff 

Developer, School Counselors, Parent Coordinator, Family Worker, School Secretary and 

teachers.  The cabinet meets weekly and functions as a whole team, or in subcommittees, and 

focuses on the CEP, The Framework for Great Schools, the Learning Environment Survey, 

goals of the CEP and aspects of the Quality Review. The cabinet considers both leading and 

lagging data sources to drive discussions and school level decision making including but not 

limited to; grade and school wide summative and formative student data, state and city 

accountability data, ADVANCE teacher observation data,  attendance, OORs and information 

from parent as well as staff surveys. 

 

School based support teams  

The school based support team is comprised of the following members: School Counselor, 

Social Worker, School Psychologist, Family Worker, Special Education Liaison and AP. The 

school based support team meets bimonthly (and as needed) and functions as a whole team.  

They consider both leading and lagging data sources to drive discussions and school level 

decisions making including but not limited to; state test data, IReady data, summative and 
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formative student data, attendance, chronic absenteeism, OORs and the social-emotional needs 

of students. 

 

Teacher Teams  

Teacher teams exist on each grade. Teacher teams focus on curriculum design, lesson planning, 

inquiry and analyzing student work. Teacher teams meet weekly and function as whole team or 

in sub-committees.  They consider both leading and lagging data sources to drive discussions 

and school level decisions making including but not limited to; state test data, IReady data, 

summative and formative student data, attendance, chronic absenteeism and OORs. 

 

School Leadership Team  

The School Leadership Team (SLT) is comprised of the following members: Principal, CBO, 

Family Worker, parents and teachers.  The SLT meets monthly and functions as a whole team 

or in sub-committees. The SLT considers both leading and lagging data sources to drive 

discussions and school level decisions making including but not limited to; state test data, grade 

and school wide summative and formative student data, state and city accountability data, 

attendance, OORs, The Framework for Great Schools, the Learning Environment Survey, the 

goals of the CEP and the Quality Review. 

 
 

iii. Describe in detail, the plan for implementing the annual professional performance review (APPR) of all 
instructional staff within the school. Include in this plan an identification of who will be responsible for 
scheduling, conducting, and reporting the results of pre-observation conferences, classroom 
observations, and post-observation conferences.  

 

During the 2016-2017 school year, the school leader, with the assistant principal, will 

implement Advance, the annual professional performance review (APPR) according to the 

requirements set forth by the collective bargaining agreement between the NYC DOE and the 

United Federation of Teachers (UFT) and the specific needs of the school as described in 

Section A. Teachers rated effective or highly effective will engage in an initial planning 

conference with the assistant principal responsible for supervising the teacher’s given subject 

area (see organization chart.) Teachers rated ineffective or developing (will engage in an initial 

planning conference with the principal and the assistant principal responsible for supervising 

the teacher’s given subject area, at which time a formal Teacher Improvement Plan will be 

developed. All initial planning conferences will take place within 10 instructional days from the 

start of the school year. Following the initial planning conferences and an administrative cycle 

of norming where observations are calibrated to determine elements of instructional 

effectiveness, the instructional supervisors will conduct 4 cycles of observations in which all 

teachers will be observed and evaluated a minimum of one time per cycle.  

The plan for scheduling and conducting the observations is detailed below based upon each 

teachers HEDI rating.   

 For those teachers, rated effective or highly effective, who have selected an evaluation 

option requiring a formal pre-observation, full period observation and formal post-

observation, the assistant principal will schedule, conduct and report the results for the 

pre-observation, the full period observation and the post observation conference. 

  For those teachers, rated effective or highly effective, who have selected an evaluation 



24 

 

option requiring only short, informal observations, the assistant principal will schedule, 

conduct and report the results for the pre-observation, informal observation and the post 

observation conference.  

 For those teachers, rated developing or ineffective, who have selected an evaluation 

option requiring a formal pre-observation, full period observation and formal post-

observation, the principal will schedule, conduct and report the results for the pre-

observation, the full period observation and the post observation conference, in 

conduction with the supervising assistant principal.  

 For those teachers, rated developing or ineffective, who have selected an evaluation 

option requiring only short, informal observations, the principal will schedule, conduct 

and report the results for at least one pre-observation, informal observation and the post 

observation conference, in conjunction with the supervising assistant principal. 

The plan for evaluation and communication is detailed below based upon each teachers HEDI 

rating.   

 Each teacher rated effective or highly effective will meet with their supervising assistant 

principal for a mid-year evaluation meeting who will schedule, conduct and report the 

results of the meeting.  

 Each teacher rated developing or ineffective will meet with the principal and assistant 

principal for a mid-year evaluation meeting, at which time the teacher, principal and 

assistant principal will discuss progress toward the actions steps in the Teacher 

Improvement Plan. 

 Finally, each teacher rated effective or highly effective will meet with their supervising 

assistant principal for an end of year meeting and each teacher rated developing or 

ineffective will meet with their supervising assistant principal and the principal to 

review progress made on the Teacher Improvement Plan. 

 

 
iv. Provide a full calendar schedule of the APPR events listed in “iii” for the 2016-2017 school year that 

reaches all instructional personnel who will staff the building. 
  

See Attached. 
 

 

 
H. Educational Plan  

The LEA/school must provide an educationally sound and comprehensive educational plan for the school.  This 
section must address each of the following elements: 

 
i. Curriculum.  Describe the curriculum to be used with the selected SIG model, including the process to be 

used to ensure that the curriculum aligns with the New York State Learning Standards, inclusive of the 
Common Core State Standards and the New York State Testing Program (see: 
http://engageny.org/common-core-curriculum-assessments).  

 

 ELA – EngageNY Curriculum 

 Math – EngageNY Curriculum 

These curriculums were chosen with support of our teacher teams as they are aligned with 

CCLS and New York State Learning Standards.  

http://engageny.org/common-core-curriculum-assessments
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ii. Instruction.  Describe the instructional strategies to be used in core courses and common-branch 

subjects in the context of the 6 instructional shifts for Mathematics and 6 instructional shifts for ELA. 
Provide details of how the events of instruction in additional required and elective courses will be 
arranged to reflect all of these instructional shifts. Describe a plan to accelerate learning in academic 
subjects by making meaningful improvements to the quality and quantity of instruction (Connect with iii 
below.). 

 

Instructional Strategies are infused in every lesson and reinforced during intervention and 

enrichment activities.  Reading, writing and speaking is grounded in evidence from texts as is 

building knowledge through content rich nonfiction where students are immersed in 

information about the world 
 

The instructional strategies are aligned to the following instructional shifts in ELA: balancing 

informational & literary text, staircase of complexity; text based answers, writing from sources 

and academic vocabulary. The model will support our school in making meaningful 

improvements to the quality and quantity of instruction with strong collaborations among our 

partners Wediko, Learner-Center Initiatives, Metamorphosis, Data Wise (Harvard) and our 

multiple Arts partners – Lincoln Center, Broadway Juniors and Doing Art Together. 

 

The instructional strategies are aligned to the following instructional shifts in math: focus, 

coherence, fluency, deep understanding and application. The model will support our school in 

making meaningful improvements to the quality and quantity of instruction by strong 

collaborations among such partners as Wediko, Learner-Center Initiatives, Metamorphosis, 

Data Wise (Harvard) and our multiple Arts partners – Lincoln Center, Broadway Juniors and 

Doing Art Together. 

 
iii. Use of Time.  Present the daily proposed school calendar showing the number of days the school will be 

in session and sample daily class schedule showing daily hours of operation and allocation of time for 
core instruction, supplemental instruction, and increased learning time activities. Describe a logical and 
meaningful set of strategies for the use of instructional time that leads to a pedagogically sound 
restructuring of the daily/weekly/monthly schedule to increase learning time by extending the school 
day and/or year. The structure for learning time described here should be aligned with the Board of 
Regents standards for Expanded Learning Time, as outlined here: 
http://www.regents.nysed.gov/meetings/2012Meetings/April2012/412bra5.pdf.  

 

Our school’s ELT schedule is below and demonstrates a model aligned with the Regents memo, 

Update on New York State’s Next Generation Accountability System- Approval of 

Recommended Revisions to the Elementary and Secondary Education.  In addition non- 

mandated extended learning time and enrichment opportunities and are provided. Our ELT 

program combines an integration of academics, enrichment, and skill development through 

hands-on experiences. The following programs are offered during ELT: STEM, sports and 

recreation, arts and crafts, computer classes, drama, dance and tutoring.  In order to strengthen 

student engagement, promote higher attendance, reduce the risk for retention or drop out, and 

increase the likelihood of graduation, we have focused on the following strategies during ELT: 

students are given voice in choosing the activities they would like to participate in. In order to 

meet the unique learning needs and interests of all types of students, our school has employed 

the following strategies: student choice/voice and differentiated instruction.   

http://www.regents.nysed.gov/meetings/2012Meetings/April2012/412bra5.pdf
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Provider Activity Dates Days/Time 

Wediko Varies 9/2016 - 6/2017 M-F/2:30-5:20 

Arts Partners and 

School Staff 

Visual Arts 

Music 

Dance 

Drama 

10/2016 - 6/2017 W-F/Varies 

Sports Basketball 

Soccer 

Track and Field 

Cross Country 

10/2016 - 6/2017 Varies/Varies 

School Staff Regents Preparation 10/2016 - 6/2017 TR/7:15-8:00 

School Staff After School 

Tutoring 

10/2016 - 6/2017 WR/2:30-4:30 

School Staff Saturday Academy 1/2017 - 6/2017 Saturdays/8:30-

12:30 
 
 

Our CBOs, Wediko and Good Shepherd Services (not supported by SIG grant), also support 

ELT by providing programs which are designed to support academic, social and emotional 

outcomes for students inclusive of enrichment and the arts.  Supports include: counseling as 

well as college and career readiness. 
  

iv. Data-Driven Instruction/Inquiry (DDI).  Describe the school’s functional cycle of Data-Driven 
Instruction/Inquiry (DDI). Present the schedule for administering common interim assessments in ELA 
and Math. Describe procedures, and schedule of space/time (e.g., through common planning time, 
teacher-administrator one-on-one meetings, group professional development, etc.) provided to the 
teachers for the examination of interim assessment data and test-in-hand analysis. Describe the types of 
supports and resources that will be provided to teachers, as the result of analysis. (See 
http://engageny.org/data-driven-instruction for more information on DDI).  
 

Our school implements Data Driven Inquiry (DDI) in the following manner articulated through 

the Framework for Great Schools: Collaborative Teachers by: meeting weekly in teacher teams 

and with partners from Data Wise (Harvard). The schedule for DDI is below.  

 

6th Grade ELA 

Mondays – Period 7 

6th Grade Math 

Wednesdays – Period 1 

7th Grade ELA 

Wednesdays – Period 2 

7th Grade Math 

Tuesdays – Period 7 

8th Grade ELA 

Thursdays – Period 2 

8th Grade Math 

Wednesdays – Period 7 

6th Grade ELA 

Mondays – Period 7 

6th Grade Math 

Wednesdays – Period 1 

English as a New Language (ENL) 

Fridays – Period 7 

Science 

Tuesdays – Period 1 

The Arts Special Education Teachers 

http://engageny.org/data-driven-instruction
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Thursdays – Period 7 Fridays – Period 1 
 

Our schedule for administering common interim assessments in both ELA and math follows the 

citywide schedule for Performance Series Assessments which will be released soon.  In our 

efforts to support teachers and coaches, we will partner with Data Wise and Metamorphosis.  

 

Partner Name/Type of 

Assessment    

Formative or 

Summative 

Support Provided 

Data Wise (Harvard) -Pre and post unit tests 

-Running records 

(ELA) 

-IReady (ELA & 

Math) 

-State exams (ELA & 

Math) 

-Formative 

-Formative 

-Summative 

-Summative 

The partner will 

help the school use 

an 8-step process 

for analyzing and 

using data to 

improve 

instruction. 

Metamorphosis -Pre and post unit tests 

-IReady (Math) 

-State exams (Math) 

-Formative 

-Formative 

-Summative 

-Summative 

The partner will 

provide embedded 

coaching to math 

teachers in 

utilizing the Data 

Wise training to 

amend curricula 

based on student 

performance to 

raise achievement 

for all learners.  
 

Assessment  Type of 

Assessment    
Formative or 

Summative 
Frequency for 

Administration  
ELA  Performance Series Summative 3 times per year 
Math  Performance Series Summative 3 times per year 
Other  Student Work  Formative Monthly 

 
 
 

v. Student Support. Describe the school-wide framework for providing academic, social-emotional, and 
student support to the whole school population. List the major systems for the identification of students 
at-risk for academic failure, underperforming subgroups, disengagement/drop-out, and health issues 
and then present the key interventions chosen to support them. Describe the school’s operational 
structures and how they function to ensure that these systems of support operate in a timely and 
effective manner. Student support programs described here should be aligned with Part 100.2 
Regulations on implementing Academic Intervention Services. 
 

With the support of the CBO Wediko, school counselors, social worker, school aides and our 

school clinic, we will provide the following supports to students and our community: rigorous 

instruction, tutoring as well AIS, social-emotional support, exposure to colleges and 

universities, careers and vocations, sports and recreation, exposure to the Arts and the rich 
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resources in New York City. On a monthly basis, all parents and stakeholders will meet to 

assess the quality and the effectiveness of these resources.  We have instituted the following 

systems and structures articulated in the Framework for Great Schools: Supportive Environment 

to identify at risk students both academic and social/emotionally by consistently communicating 

with Advisors, teachers, parents, school counselors, social workers, school clinic staff and 

review of student achievement data. Some of the key interventions are PBIS, RTI and 

counseling. Through DDI, we have identified specific data sources to identify at risk students as 

well as underperforming subgroups including, attendance, chronic absenteeism, lateness, OORs, 

and academic achievement.  

 
vi. School Climate and Discipline. Describe the strategies the model will employ to develop and sustain a 

safe and orderly school climate. Explain the school’s approach to student behavior management and 
discipline for both the general student population and those students with special needs. As applicable, 
discuss preventing youth violence and providing second chances.  

 

In partnership with Wediko, the following student supports will be provided to sustain a safe 

and orderly school climate: check-ins and check-outs as well as daily conduct sheets for at-risk 

students, counseling for mandated as well as non-mandated students, dog therapy through Fair 

Shakes for Youth and other social/ emotional/mental services provided by the school’s clinic 

which is on site (Morris Heights Health Center).  

 

Our school’s approach towards student behavior management and discipline is driven both by 

feedback provided through state/city reports, data and community needs articulated through the 

Framework for Great Schools: Supportive Environment.  In consultation with our SLT, we have 

been able to establish a list of priorities which have guided our approach towards programming.  

These priorities include: 

 

 The guidelines provided by the NYCDOE’s Office of Academic Policy & Systems 

 Flexible programming 

 Student preference for the Arts 
 

vii. Parent and Community Engagement. Describe the formal mechanisms and informal strategies for how 
the school will encourage parent/family involvement and communication to support student learning, 
and how it will gauge parent and community satisfaction. Programs and initiatives described should be 
aligned with the Title I requirements for parental involvement, as well as Part 100.11 regulations 
outlining requirements for shared decision-making in school-based planning; accessible at 
http://www.p12.nysed.gov/part100/pages/10011.html. If you selected the Family and Community 
School Design pathway, discuss the parent, family, and community engagement components listed on 
page 8. 

 

Our school supports parent engagement through various means articulated through the 

Framework for Great Schools: Strong Family-Community Ties. Parents/families are invited to 

become involved in their child’s education by attending “open house” each summer, Family 

Night in the fall, performances and art fairs throughout the year, family workshops as well as 

parent Tuesdays and regularly scheduled parent-teacher conferences. Every Tuesday, teachers 

and staff dedicate time to contact parents via telephone, mail, Skedula and School Messenger. 

Parents/families are members of the School Leadership Team as per Chancellor’s Regulation 

and participate in an array of workshops and informational sessions. Parents/families are also 

http://www.p12.nysed.gov/part100/pages/10011.html
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invited to attend student assemblies and celebrations. To gauge the parents’ level of satisfaction 

with the school, the SLT and other stakeholders consistently review the data from the NYC 

School Survey. 

 

 
I. Training, Support, and Professional Development 

The LEA/school must have a coherent school-specific framework for training, support, and professional 
development clearly linked to the identified SIG plan and student needs. This section must address each of the 
following elements: 

 
i. Describe the process by which the school leadership/staff were involved in the development of this plan. 

 

In collaboration with our SLT and cabinet the SIG plan was developed.  All decisions about 

supports, partnerships, and staffing were driven by the needs assessment data from the NYS 

exams, Quality Review, PPO Review, NYCDOE Schools Survey. The needs are aligned to our 

schools SIG as well as R/SCEP. We will continue to engage school leadership/staff in the 

implementation of the SIG plan. 

 

To ensure for the proper implementation of each of the components of the SIG grant, a 

supplemental UFT Teacher Center will be budgeted. The UFT Teacher Center Field Liaison 

will work in participating schools with Master/Peer Collaborative and Model Teachers and 

school-based site staff to design customized professional development. 
  

ii. Implementation Period. Identify in chart form, the planned training, support, and professional 
development events scheduled during the year-one implementation period (September 1, 2016 to June 
30, 2017). The professional development must be aligned to the needs of the students and to the SIG 
model. For each planned event, identify the specific agent/organization responsible for delivery, the 
desired measurable outcomes, and the method by which outcomes will be analyzed and reported. 
Provide in the project narrative, a rationale for each planned event and why it will be critical to the 
successful implementation of the SIG plan.  
 

The attached chart demonstrates the year one training, support and professional development 

events for our school.  Each event shown is critical to the successful implementation of this SIG 

model because of the alignment to our needs assessment data.  

 
iii. Describe the schedule and plan for regularly evaluating the effects of training, support, and professional 

development, including any subsequent modifications to the plan as the result of evaluation, tying in any 
modification processes that may be the result of professional teacher observations and/or the results of 
common student interim assessment data.  

 

Our school will evaluate the impact and success of each of our professional development 

activities in order to be responsive to the needs of our staff and make adjustments to key 

strategies when needed.  Our key method for evaluation is linked both to student formative and 

summative data, teacher observation reports and various other leading indicators.  See attached 

chart.  
 
 
The training, support, and professional development plan to be described in this section should be job-
embedded, school-specific, and linked to student instructional and support data, as well as teacher observation 
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and interim benchmark data. For the purposes of this grant, job-embedded professional development is defined 
as professional learning that occurs at a school as educators engage in their daily work activities. It is closely 
connected to what teachers are asked to do in the classroom so that the skills and knowledge gained from such 
learning can be immediately transferred to classroom instructional practices. Job-embedded training, support, 
and professional development can take many forms; including but not limited to classroom coaching, structured 
common planning time, meeting with mentors, consultation with external partners or outside experts, 
observations of classroom practice.  NYSED’s Strengthening Teacher and Leader Effectiveness (STLE) grant may 
provide suitable examples of the types of training and professional development expected in this section.  See 
https://www.engageny.org/resource/improving-practice. 
 

 
J. Communication and Stakeholder Involvement/Engagement  

The LEA/school must fully and transparently consult and collaborate with key education stakeholders about the 
school’s Priority status and on the implementation status of the SIG plan. This section must address each of the 
following elements: 

       
i. Describe in detail, the process (methods and frequency) that will be used to regularly and systematically 

update parents, families, the community and other stakeholders on the implementation status of the 
SIG model and plan.  This process should also include, but is not limited to, analyses of evidence of 
success or challenges with implementing the model and plan by referencing leading indicator data.  

 

In order to continually update and engage the community within SIG implementation in terms 

of progress, improvements, next steps and decision-making processes, we will engage in the 

following communication methods: Beginning in the new school year we will meet with the 

entire staff to review the SIG plan, how it was developed, the data used for the needs 

assessment, the partnership choices that were made, and the expectations for implementing 

coaching and professional development support.  Additionally, during SLT meetings we will 

present evidence or practice and impact within the key strategies and overall goals to assess 

implementation of the SIG plan.   

 

Communication 

Method 

Description Frequency Target Audience 

SLT Meetings Informative 

meetings that would 

discuss the progress 

of the SIG model 

and plan; how we 

can improve 

implementation and 

track progress 

 

Monthly Parents and staff 

Progress Reports Reports will detail 

interim progress in 

both ELA and Math 

so students and 

parents can 

understand their 

next steps  

Mid-marking period Parents and students 

https://www.engageny.org/resource/improving-practice


31 

 

Technology 

Workshop 

Technology 

specialist will 

inform and teach 

parents how to 

utilize Skedula in 

order to keep track 

of student progress 

in their classes 

Bi-monthly or as 

needed 

Parents 

Parent/Teacher 

Conferences 

During interim 

conferences, 

students and parents 

will be updated on 

the SIG model and 

how the 

implementation will 

help to improve 

student progress 

End of each 

marking period (4) 

Staff, parents and 

students 

Professional 

Development 

Varying degrees of 

professional 

development to 

keep staff informed 

and updated on the 

implementation and 

progress of the SIG 

model so they can 

make adjustments as 

needed 

Weekly Staff 

Positive 

Communication 

Tuesdays (PCT) 

This is Chancellor 

mandated parent 

engagement. We 

chose to utilize this 

time for staff to 

phone conference 

with parents sharing 

only “positive” 

progress reports 

about their children 

Weekly Staff and Parents 

Dissemination of 

School level reports 

including NYS 

School Report Card, 

School Quality 

Guide, School 

Survey and Quality 

Review 

SLT releases these 

city and state reports 

to the staff, parents 

and students as they 

become available 

Throughout the year Staff, Parents and 

Students 
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Title I Parent 

Meeting 

This meeting is held 

each fall as required 

by all Title I schools 

Fall Parents 

 
K. Project Plan Narrative/Timeline 

The LEA/school must provide a project plan and timeline that provides a detailed and specific, measurable, 
realistic, and time-phased set of actions and outcomes that reasonably lead to the effective implementation of 
the SIG plan and are directly aligned to the components of the selected model. This section must address each 
of the following elements: 
 

i. Identify and describe the key strategies for year-one implementation period (September 1, 2016 to June 
30, 2017) that are aligned to the goals and objectives identified throughout Section II, with specific 
reference to student academic achievement, staffing, professional development, partnerships and 
stakeholder involvement.   

ii. Identify the “early wins” that will serve as early indicators of a successful SIG plan implementation 
period and foster increased buy-in and support for the plan. In addition, provide evidence of focused 
strategies aimed specifically at long-term capacity building and sustainability. 

iii. Identify the leading indicators of success that will be examined on no less than a bi-monthly and/or 
quarterly basis. Describe how these data indicators will be collected, how and who will analyze them, 
and how and to whom they will be reported.  

 

The goal, key strategies, early wins and connection to the model is articulated below for ELA.   

 

ELA Goal: Throughout our SIG implementation, our school will work systematically to 

increase the percentage of students reading at or above grade level and writing across all 

content areas to meet or exceed all grade level Common Core Learning Standards. 

 

ELA Key Strategies Aligned to Goal: Engage teachers in a Cycle of Professional Learning (4 

weeks) that provides teachers with opportunities to re-visit the standards and study student work 

samples in writing. Ensure teachers reach a common understanding of the CCLS staircase of 

complexity in reading, thus ensuring vertical differentiation in reading skills and strategies that 

strengthen student reading. 

 

Design and implement a robust CCLS-aligned ELA curriculum including essential questions, 

anchor texts, pacing calendars, pre and end of unit assessments, performance tasks, and lesson 

plan exemplars with multiple access points and differentiated instruction for all learners. 

 

Each of these key strategies help to ensure the elements of the Innovation Framework Family 

and Community School Design model supports students in the following ways, providing a 

focus on rigorous academics as well as a supportive learning environment for all learners 

including ELLs and SWD’s.    

 

ELA “early wins” Aligned to Goal: There will be an increase in the number of students 

demonstrating proficiency from the pre-unit assessment to the end of unit assessment. 

 

Leading 

indicator 

 

Frequency  

 

Analysis (how and by 

whom) 

 

Reporting 

(staff/students/parents) 
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Unit 

assessments  

Every 4-6 

weeks, 

depends on 

unit  

Department teams will review 

unit assessments at the 

conclusion of each cycle. 

Data will be used to inform 

curricular refinement, lesson 

planning and re-teaching  

Instructional leads will report 

results during Instructional 

Cabinet DDI meetings held 

monthly. Student progress 

reports or reports will be 

provided to families every 6-

8 weeks. 
 
 

The goal, key strategies, early wins and connection to the model is articulated below for Math.   

 

Math Goal: Throughout our SIG implementation, our school will work systematically to 

increase the percentage of students meeting or exceeding grade level Common Core Learning 

Standards in mathematics. 

 

Math Key Strategies Aligned to Goal: Engage teachers in a Cycle of Professional Learning (4 

weeks) that provides teachers with opportunities to re-visit the standards and study student work 

samples in mathematics. Ensure teachers reach a common understanding of the CCLS shifts in 

mathematics and ensure that teachers design quality instructional tasks across a range of 

learning modalities so all students have access to demonstrate their learning. 

 

Design unit and lesson plans with real-world applications to engage student interest.  

 

Each of these key strategies help to ensure the elements of the Innovation Framework Family 

and Community  School Design model supports students in the following ways, providing a 

focus on rigorous academics as well as a supportive learning environment for all learners 

including ELLs and SWD’s.    

 

Math “early wins” Aligned to Goal: There will be an increase in the number of students 

demonstrating proficiency from the pre-unit assessment to the end of unit assessment. 

 

Leading 

indicator 

 

Frequency  

 

Analysis (how and by whom) 

 

Reporting 

(staff/students/parents) 

Unit 

Assessments  

Every 4-6 

weeks, 

depends on 

unit 

Department teams will 

review unit assessments at 

the conclusion of each cycle. 

Data will be used to inform 

curricular refinement, lesson 

planning and re-teaching. 

 

Grade leaders will report 

results during Instructional 

Cabinet DDI meetings held 

monthly. Student progress 

reports or reports will be 

provided to families every 6-

8 weeks. 
 
 

The goal, key strategies, early wins and connection to the model is articulated below for 

social/emotional developmental growth.   

 

Social/emotional Goal: Throughout our SIG implementation, our school will work 
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systematically to help students gain a deeper understanding of self and others and use this 

understanding to adjust their behavior appropriately, laying the ground work for them to 

become responsible and productive citizens in the world. 

 

Social/emotional Key Strategies Aligned to Goal: Identify at-risk students based on OORs 

data from the previous year and early warning signs based on teacher/staff/CBO observations, 

information provided by parents/families as well as school counselors and provide each student 

with daily check-ins/check-outs with CBO staff and advisors. Introduce and train staff on 

Yale/Using emotional intelligence as part of the cluster participation with 10X390. 

 

Each of these key strategies help to ensure the elements of the Innovation Framework Family 

and Community  School Design model supports students in the following ways, providing a 

focus on rigorous academics as well as a supportive learning environment.    

 

Social/emotional “early wins” Aligned to Goal: The at-risk students will placed on a Daily 

Success Sheet in September and gradually, learn how to self-regulate without the sheet and the 

daily check-ins/check-outs. 

 

Leading 

indicator 

 

Frequency  

 

Analysis (how and by whom) 

 

Reporting 

(staff/students/parents) 

OORS 

data 

Daily  Conduct coaches (CBO staff and 

advisors) will review OORS data 

and speak to the students’ 

teachers on a weekly basis.   

CBO staff and advisors will 

meet with their students on a 

weekly basis to review early 

warning data as well as 

academics.  Student progress 

reports will be provided to 

families monthly. 

 

 
iv. Describe the means by which the key strategies identified throughout Sections I and II ensure that each 

of the required elements of the selected model have been met. 
 

All lessons create opportunities for students to develop deeper understanding of texts, concepts, 

etc. through close reading, mathematical manipulatives, misconceptions, gaps in the CCLS 

aligned learning standards, distractor analysis, the building of background knowledge; 

engagement in experiential learning activities; and self-assessment/reflection resulting in the 

completion of rigorous related tasks. In addition, our key strategies ensure that there is 360 

degree support for all school stakeholders in a variety of areas. Our vision is a school where 

communication is reciprocal and where everyone gets the supports that they need, whether they 

be social emotional, professional or academic. With the help of our partners, we expect our 

school to be a highly functioning community where all are welcome and where everyone gets 

their needs met. When everyone works collaboratively for the good of all, students ultimately 

win. 
 

 

 


